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Overview

» Taking the long view: an example

* Enduring mental health

« School/area-based models to provide insight
and generate impact

« #BeeWell - a school-based cohort
« Data for local insight

* Impacts
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Enduring mental health

« What about experience of
mental problems, not at a
given timepoint but across
the lifespan?

Schaefer JD, Caspi A, Belsky DW, Harrington H, Houts R, Horwood LJ, Hussong A, Ramrakha S, Poulton R, Moffitt TE. Enduring mental health: Prevalence and
prediction. J Abnorm Psychol. 2017 Feb;126(2):212-224. doi: 10.1037/abn0000232. Epub 2016 Dec 1. PMID: 27929304; PMCID: PMC5304549.
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« What about experience of
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* Fewer than half of children
and young people (41%)
have enduring mental
health by the age of 14

Deighton et al., 2020

Deighton J, Lereya ST, Wolpert M. Enduring Mental Health in Childhood and Adolescence: Learning From the Millennium Cohort Study. J Am Acad Child Adolesc
Psychiatry. 2021 Aug;60(8):1030-1039. doi: 10.1016/j.jaac.2020.11.012. Epub 2020 Nov 29. PMID: 33264663.
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Enduring mental health

* Insights
» Ubiquity of common mental health problems

» key predictors
» Emotion regulation

» Role of experience of and success in school

e ..and those that didn’t

» No benefits of being socioeconomically advantaged
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School/area-based models to
provide insight and generate impact

What if we could make large scale data %$g£ "5 ( (

capture work harder so it has more impact for
young people and those supporting them?



School/area-based models to
provide insight and generate impact

#BeeWell carries out large scale data collection with children and young
people to understand better the wellbeing of children and young people
and the factors that drive wellbeing.

It feeds those data back to the communities and schools the young people ‘ge ufl
are from to amplify the voices of young people, highlight areas of strength % (

and need and to prompt action
\ele
1

LISTEN ACT

to young together
people’s voices for change
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#BeeWell began in Greater Manchester in 2020

In collaboration with a team of experts, more than 150 young people from 15
pathfinder schools across Greater Manchester designed the original #BeeWell
wellbeing survey to ensure it captured what matters to them. ge us
We’ve now heard the voices of more than 85,000 young people in more than 190 ‘ ‘(
secondary schools in Greater Manchester, Hampshire, Isle of Wight, Portsmouth

and Southampton since #BeeWell started delivering its survey.




School/area-based models to
provide insight and generate impact

W
&‘EE f((




School/area-based models to
provide insight and generate impact

Joumnal of Youth and Adolescence (2024) 53:1305-1414

Marquez et ai. BMC Public Haalth [2023) 23:2211
hanps:/fddai.org/ 10,1007 /510964-024-01950-7

https:/idoiong 10.1 18651 2689-023-16992-y

BMC Public Health

EMPIRICAL RESEARCH

%‘EE We, ”

Do Patterns of Adolescent Participation in Arts, Culture and ®
Entertainment Activities Predict Later Wellbeing? A Latent Class Gender and sexual identity—based inequalities ‘m
Analysis
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Abstract

Introduction The residuals approach, in which residual scores from regression models are used as a prowy for resil-
ient functioning, offers great potential to increase understanding of resilience processes. However, its application

in child and adolescent wellbeing research is limited to date. We use this approach to examine how adversity expo-
sure impacts later wellbeing (life satisfaction, and internalising mental health difficulties) in the early-to-middle
adolescence transition; whether gender and ethnic differences in resilience exist; which internal and external factors
confer protective effects for resilience; and, whether the pratective effect of these factors differs by gender and level
of adversity exposure.

Method Secondary analysis of the #BeeWell longitudinal data set (N=12,130 adolescents, aged 12/13 atT1

and 13/14 at T2, representative of Greater Manchester, England) was undertaken, using a series of linear regressions
to establish adversity indices for later wellbeing, before assessing the protective effects of internal and external factors
on resilience.

Results Multiple adversity factors (e.g., home material deprivation, sexuality discrimination, bullying) were found

to impact later wellbeing. Girls and white adolescents presentad lower levels of resilience than their peers, Internal
peychological factors ~esteem, emotional regulation, optimism) consistently conferred the strongest protective
effects, but behavioural/activity factors (physical activity, sleep) also contributed to resilience, Amaong external factors,
frisnidching and near cinnner wera the mocr calient Phuckeal activine vielded crmnnas nentactive effertc amann howe

ate model
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#BeeWell Neighbourhood Data Hive (uomseed.com)



https://uomseed.com/beewell-neighbourhoods/2023/measures/

School/area-based models to
provide insight and generate impact

School impacts
School feedback used to target areas of need, e.g.:
Offering a greater variety of extracurricular activities to boost
physical activity
Enhancing the nutritional value of food provision
Strengthening the school-pupil connection ‘ge us((
Improving school connectedness %
Local area impacts
#BeeWell data formally informing GMCA strategy for young people
Local campaigns around physical activity based on BW findings
- Targeted of resources by programme partners
- The Duke of Edinburgh’s Award committed to supporting 20 voluntary
organisations across neighbourhoods with lower wellbeing scores to start
running the DofE in their area.




School/area-based models to
provide insight and generate impact

Impacts for young people - youth steering group
Commissioned a neighbourhood forest school to bring young people
together
Commissioned fun, physical activities to encourage movement, with the
funding supporting staff development and equipment. $g£ ufl

- Acquiring £60,000 funding pot from the Greater Manchester Integrated % (
Care Partnership, to support LGBTQ+ young people’s mental health and
wellbeing

Policy relevant insights/messages:
Subject to data linkage, initial exploration around links between
wellbeing and attendance/attainment

- Making the case for a national programme of youth wellbeing
measurement




School/area-based models to
provide insight and generate impact

It’s not just what you learn that important, it’s how you learn it, and
who you share it with

» Co-creation and partnership working can co-exist with research rigor

* Moving from research participants to research partners
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